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The Curriculum Policy for Relationships and Health Education (RHE)

Introduction

We define RHE (within PSHE) as being part of lifelong learning about the emotional, soctal
and physical aspects of growing up and relationships, We believe that our vision, Learning for
life, building a firm foundation,is really important and as a school our pupils’ wellbeing,
hapaness and safetg are our fLrst priority. We regard RHE as an tmportant Lrﬂ:egraL component
of the whole curriculum. We believe that children need firm foundations on which to build in
all aspects of their lives. In the case of this poLch that means giving pupl.[s essential skills
for building positive, enjoyable, respectful and non-exploitive relationships and to stay safe on
and ofﬂme. It enables expLoraJcLon of attitudes and values, heLps build seLf—echeem and

confidence to view their sexuality positively.

ReLatLonsth and health education ts not just LearnLng about growing up and changes. Tt is also

about enabling children to make and maintain relationships with others, to understand about how

to feeL goocl about themselves and the choices Jcheg make. This tnvolves he[p‘mg children to gain

know[edge, deveLop skills and form positive beLLefs and attitudes.

Knowledge and Understanding including: emotional, soctal and physical aspects of growing
up, puberty and similarities and differences between males and females, parts of the human
bodg anLudLng the male and femaLe reproducﬂve parts, gender stereotyping and discrimination,
different families, different types of relationships, healthy and unhealthy relationships and
where to get help if needed.

Personal and Social Skills anludlng; taUr{Lng and LLcherang to others, managing emotions,

making friends and managing friendships, forming and maintaining loving, caring and
respectfuL reLatLonsths, deveLoang seLf—respect and empathg for others, respecting the
deferences between peopLe, resilience to cope with chcmge, mak'mg responstb[e and safe

decisions, anLudLng on lire.

Attitudes and Values an[udlng; fee[‘mg positive about growing up, the tmportance of respect,

care and love, the value of famLLg LLfe, the importance of stable and Loang reLaJcLonsths,
Lr\c[udmg marriage and civil partr\ersths, respect for rLghts and respor\sLbLLLtLes in reLatLor\sths,
understandmg that expLoLtaJcLorl and violence in reLatLonsths is unacceptabLe, acceptance of

dtfferer\ce and dLversLch, promoting gender equaLLtg.

The Aims of ReLa’cLonsths and Health education (RHE) at our school are to:

Provide a consistent standard of relations and health education across the school
Help pupils develop feelings of self-respect, confidence and empathy

Promote responsible behaviour

Create a positive culture of communication around tssues of relationships

Teach pupils the correct vocabulary to describe themselves and their bodies

Provide a framework in which sensitive discussions can take pLace



Prepare pupils for puberty, and give them an understanding and the importance of health and
hggLene

Ensure that all pupils, by the time they reach secondary school age, are well equipped and on
an equat foot'mg, to deal with the secondarg RHE curriculum.

To provide all pupils with knowledge, skills, and attitudes that will enable them to make
positive and heo.LJchH chotces concerning reLatLonsths as theg grow up and deal with risk.

Combat explottation.

S’ca’cu’corg Reqyutrements

This poLch has been written in accordance with the statutory guLdance document
‘Relationships and Sex Education (RSE) and Health Education” (DfE, 2019).

https://o.ssets.pubLLser\q.servLce.qov.uk/qovernment/upLoads/suchem/upLoads/atfachment data/file/805

781/Relationships Education Relationships and Sex Education RSE_and Health Educationpdf

As a maintained primary school, we must provide relationships and health education to all

pupLLs as per section 34 of the Children and Soctal work act Q0I17.

The teaching of Sex Education in primary schools remains non-statutory, with the exception
of the elements of sex education contained in the science national curriculum: including
knowLedge of the main external bodg parts; the chcmges as humans deve[op to old age and
reproduction in some plants and animals. Other related topics that fall within the statutory
requirements for Health Education, such as pubertg and menstrual weLLbeLng, will be included

within PSHE education lessons.

Def'Ln'Lng Re[a{:tonsths Education

The Department for Education defines relationships education as, the key building blocks of
hea[fhy, respec’cfu[ re[a{:'Lonsh'Lps, focusmg on famt[y and fr‘Lendsths, in all contexts, an[ud‘mg
online. This will sit a[ongside the essential understandéng of how to be hea[fhg. (DFE p,ll-)

We believe comprehenstve reLafLor\sth education is destgr\ed to heLp children to deve[op the
skills to recognise and manage heatthg reLatLonsths both online and in the real world. It s

dengned to build seLf- esteem and to exp[ore persor\a[ Ldentlfg.

It ts about helping children understand and make sense of the world theg are growing up in;
to recognise the differences and similarities between their peers and their famLLLes: to
understand the fact every human being ts unique and has the right to be respected. There
are many deferer\t famLLg structures and all children have the rLght to feeL safe.

Compreher\s‘we re[atLor\sth education has been shown to heLp keep children safe bg aLLowLng
them to understand appropriate and inappropriate touching, to realise that their body is
fo.nJco.chLc and beLongs to them. It is about buLLdLng the JcoundatLons of an understundmg of
consent and personal boundaries; in that no one has the right to touch you in a way you

don't like but also the deferer\ce between pubLLc and private behaviours.

In addition, we believe comprehensive relationship education helps children to develop thetr
vocabu[ary and emotional LLJceracg to enable them to talk about and manage their feeLLr\gs. It
helps children build their own support networks and the condeence to ask for help when they
feeL unsafe. This ts a reqqued element of the Health Education Guidance.


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted

Def'Ln'Lng Health Education

Health education is def'med as ’ceo.ch'mg pupLLs about phgchaL health and mental weLLbeLng,
focusing on recognising the link between the two and being able to make healthy lifestyle
chotces. It will cover ‘Mental wellbeing, Internet safety and harms, Physical health and
fLJcness', ‘HeaUchg eaJang'. ‘Drugs, alcohol and tobacco, Health and prevenﬂor\', Basic fLrch aid’
Effective health education and ‘Changing adolescent body. It also enables young people to

make responsLbLe and Lnformed decistons about their own and others’ health and weLLbeLng.

We define menstruation, wet dreams and masturbation (all parts of puberty) as falling within
Health Education (under the Changing Adolescent Body section) not Sex Education, and
therefore part of the statutory requirements. Nammg parts of the bodg, anLudLng ger\L’ca[La,
comes under statutory Relationships Education, within the Being Safe unit: requirement
number 7: 'How to report concerns or abuse, and the vocabulary and confidence to do so, It
also comes under National Curriculum Science where children are requ'u"ed to be able to

name the external body parts and so is again statutory

Defining Sex Education

Sex Education is deaned as teachmg children how human reproducﬂon occurs, anLudLng how
a baby is conceived and born. This draws on knowledge of the human life cycle set out in
the national curriculum for science. For the purposes of this poLch, we do not teach any non-

statutory Sex Education that falls outside of Science and those related elements (the physical
chcmges assoctated with pubertg) within statutory Health Education.

It is completely natural for children to have questions about sex, their bodies and to be
curtous about where they came from. In the age of information where children in primary
school have access to the internet through mobile technology we believe it is better that
children receive age appropriate answers from us than it be‘mg Left to their peers or the

internet.

We believe that sex education should allow children a safe space to ask the questions they
may have without shame or Judgement Evidence states that a graduated age appropriate spiral
curriculum s the best way of preventing the topic of sex, reproduction and private body parts
of becommg taboo and children from becommg embarrassed bg the toch.

We believe it is the dutg of our school to glve our young peopLe the Learnmg that will enable
them to Llive safe, fuLfLLLed and heaLthg lives. This includes ensuring that theg have the skills
to keep themselves safe from harm and deve[op positive and hea[thg reLcUcLonsths, free from

EXPLOLJCGJCLOF‘L pressure or abuse.

Relationships and Health Education Curriculum Content and Delivery

RHE will be taught through a planned programme in PSHE as well as in Science. This will
ensure that it covers the statutory bLoLochaL aspects, but also the social and emotional
aspects. At primary school level Health and relationship education should contribute to the
foundation of PSHE and Citizenship by ensuring that all children:

e develop condeence in taU{Lr\g, LLchen'mg and th'mkmg about feeL'mgs and relationships;

e are able to name parts of the bodg and describe how their bodies work;



e can protect themselves and ask for help and support; and
e are prepared for puberty.
We have a statutory duty to teach the RHE elements of the Science National Curriculum.

Through National Curriculum Science we will explore:

Key Stage |

l. b) that animals including humans, move, feed, grow, use their senses and reproduce
. a) to recognise and compare the main external parts of the bodies of humans

f) that humans and animals can produce offspr'mg and these grow into adults

k. a) to recognise similarities and differences between themselves and others and treat
others with sensitivity

Keg Stage oy
l. a) that the life processes common to humans and other animals include nutrition,
growth and reproduction

A&. f) about the main stages of the human life cycle

Upper Key Stage & should be taught to:

® Recognise that living things produce offspring of the same kind, but normally offspring
vary and are not identical to their parents.

® Understand the role of evolution and inheritance in the development of the human
race as well as unders’candmg how phgsi.ca[ charactertstics may become more or less

developed through reproduction over time.

What is {:augh’c in_each year group?

The RHE curriculum is an integral part of the whole school PSHE education provision and
will be part of the lessons based on Learnmg opportunLtLes for Health and V\/eLLbeLng, and
Relationships. It is taught throughout each year from Early Years to Year 6, see Appendix A
for more detail. It progresses from one year to another, building on what has been learnt in

previous years.

At All Saints, we have chosen to follow SCARF, a comprehensive scheme of work which
covers all of the DfE's new statutory requirements for Relationships Education and Health
Education and the PSHE Association’s Programme of Studg’s recommended Learn‘mg

opportunities, as well as contributing to different subject areas in the National Curriculum.

We also deliver the Protective Behaviours Programme as recommended bg Warwickshire's
Safeguard'mg Children’s board Both Protective Behaviours and SCARF programmes are based

on a sera[ curriculum begmr\mg tn Nurserg, buLLdLng on keg messages through to year 6.
The local authorltg delivers ongolng support and training to all staff to ensure theg are
condeent and competent to deliver the materials approprLaJceLH and safeLg. This includes

traLr\Lng around safeguardmg and answermg children’s questLons age approprLateLg.

Protective Behaviours

Protective Behaviours is a prachLco.L and down to earth o.pproo.ch to persona[ safetg. It s a
process which encourages seLf—empowerment and bangs with it the skills to avoid beLng
victimised. This is achieved bg heLang children recognise and trust their intuitive feeLLngs

(Early Warning Signs) and to develop strategies for self-protection. The Protective Behaviours



Process encourages an adventurous approach to life which satisfies the need for fun and

excitement without violence and fear.

Theme |: We all have the right to feel safe all the time.

Theme &: We can talk with someone about uny’chtng, even 'Lf it fee[s uwfu[ or small.
Protective Behaviours using a Rights and Responsibility approach, and encourages children to
recognise thetr EarLg V\/arnLng SLgns (EWS) and deveLop their own support networks of safe
adults who they can share their worries with. Protective Behaviours is delivered across the
entire school from Reception to year 6. There are four lessons in each year group. Lessons are
delivered over 4 weeks.

As a school Protective Behaviours is delivered in the Autumn term, across all year groups. Our
RSE curriculum is designed to review and reinforce all of the key messages from Protective
Behaviours, aLLowLng children to refresh thetr support networks and build on previous Learnl.ng.
We deliver Protective Behaviours in the Autumn term.

RSE is embedded into our PSHE curriculum but during the Spring term all children from
nursery to Year 6 will learn about how they grow and change in the SCARF ‘Growing and
Changmg' unit. This unit focuses parthuLarLy on changes at pubertg, it ensures that you meet
most of the requirements within the Changmg Adolescent Bodg theme within Health
Education. However, many of RSE requirements are covered in other SCARF half-termly units
as part of a spiral curriculum. (Appendix A)

In order to meet statutory Relationships and Health Education requirements, youll need to
deliver all the six half-termly units within because the 67 end-of -primary statutory
reqquements are covered across defererch units. The GrowLng and Changmg unit focuses
particularly on changes at puberty, it ensures that you meet most of the requirements within
the Changing Adolescent Body theme within Health Education. However, many of RSE

reqquements are covered in other SCARF haLf—Jcerng units as part of a seraL curriculum.

Year Group | Growing and Changing Unit Children will learn
Lessons taught during Spring
Term
Growmg and changmg in nature Children will be able to:
When I was a baby
Girls, boys and fctmLLLes e Talk about change in the environment
o Describe the changes in babies, young
animals and plants as they grow
e Broaden their expectations beyond potential
stereotypes of what girls and boys like, do or
look Llike.
Reception Life stages - plants, animals, Children will be able to:
humans
. . e Understand that there are changes in
Life Stages: Human life stage -
who will I be?/Getting bigger nature and humans,
e Name the dtfferent stages in childhood and
growing up.




First Aid: What's safe to go onto
my body

e Use the correct vocabulary when naming the
deferent parts of the bodg.

e know how to keep themselves safe.

Year | Healthy me Children will be able to:

Takmg care of a babg

Then and now e Understand that the body gets energy from

Who can help? food, water and air (oxygen);

Harold loses Geoffrey e Recognise that exercise and sleep are
important parts of a healthy lifestyle.

Surprises and secrets

Keeping privates private are e Understand some of the tasks required to

taught through protective Look after a baby;

behaviours in Autumn | e Explain how to meet the basic needs of a
baby, for example, eye contact, cuddling,
wash'mg, changmg, feedmg,

. Idenﬂfg things they could do as a baby, a
toddler and can do now;

. Identhg the people who heLp/heLped them at
those different stages.

e Explain the difference between teasing and
bullying;

o Give examples of what they can do Lf they
experience or witness buLLgLng:

e Say who they could get help from in a
bullying situation.

e Explain the difference between a secret and
a nice surprise;

e Identify situations as being secrets or
surprises;

e Identify who they can talk to if they feel
uncomfortabLe about any secret they are
told, or told to keep.

e Identify parts of the body that are private;

o Describe ways in which private parts can be
kept private; Identify people they can talk to
about thetr private parts.

Year & Havent you grown! Children will be able to:

My body, your body. Respecting
privacy and some secrets should
never be kepf are taught through

protective behaviours Autumn |

Demonstrate sme[e ways of giving positive feedbo.ck to

others

Recogane the range of feeL'mgs that are associated with
Los'mg (ar\d bemg reur\LJced) with a person Jcheg are close to




Identify different stages of growth (e.g. baby, toddler,
child, teenager, adult)

Understand and describe some of the Jch'mgs that peopLe
are capable of at these different stages

Idenﬂfg which parts of the human bodg are private

ExpLaLn that a person's genLtaLs heLp them to make babies

when they are grown up

Understand that humans mostly have the same body parts
but that theg can look defererch from person to person

EXPLOLH WI’\O.t peracg means

Know that you are not allowed to touch someone’s private
belongings without their permission

Give examples of different types of private information

Iden‘chg how inappropriate touch can make someone

feel;

Understand that there are unsafe secrets and secrets

that are nice surprises;

ExpLaLn that LJC someone is being touched in a way
that they don't like they have to tell someone in their
safetg network so theg can heLp it stop.

Year 3

The above are faug/'nf through
the keepmg safe unit

Children will be able to:

e Know that our body can often give us a sign when
something doesn't feel right; to trust these signs
and talk to a trusted adult if this happens;

o Recogane and describe approprLcUce behaviour online
as well as ofﬂme;

. Identhg what constitutes personal Lnformaﬂon and
when it s not appropriate or safe to share this;

e Understand and explain how to get help in a
situation where requests for images or Lnformaﬂon

of themselves or others occurs.

e Identify different types of relationships;
. Recogane who theg have positive hea[thg

relationships with.




e Understand what s meant by the term body space
(or personal space);

e Identify when it is appropriate or inappropriate to
allow someone into their body space;

e Rehearse strategies for when someone is
inappropriately in their body space.

e Define the terms 'secret’ and 'surprise’ and know the
difference between a safe and an unsafe secret;

. Recogane how deferenJc surprises and secrets might
make them feel;

e Know who they could ask for help if a secret

made them feel uncomfortable or unsafe.

yeo.r [+-

My feelings are all over the
place

AWl change

Preparing for changes at puberty
Together

SCARF hotel

Children will be able to:

Describe some of the changes that happen to peopLe

during thetr lives

Explain how the Learning Line can be used as a tool to
help them manage change more easily

Suggest peopLe who may be able to he[p them deal with

change
Name some positive and negative fee[mgs
Understand how the onset of puberty can have emotional

as well as physical impact

Suggest reasons why young people sometimes fall out with
their parents

Take part in a role play practising how to compromise

Idenﬂfg parts of the bodg that males and femaLes have

in common and those that are different

Know the correct terminology for their genitalia
Understand and explain why puberty happens
Know the key facts of the menstrual cycle

Understand that periods are a normal part of puberty for
girls

Ider\thg some of the ways to cope better with perLods

Def’me the terms ‘secret and 'surprLse' and know the

deference between a SQJCE and an unsafe secre’c

Recogane how deferent surprises and secrets nght make

them feeL




Know who Jcheg could ask for heLp Lf a secret made them

feel uncomfortable or unsafe

Understand that marriage s a commitment to be entered

into freeLg and not against someone's will

Recognise that marriage includes same sex and opposite

sex partners
Know the legal age for marriage in EngLand or Scotland

Discuss the reasons Whg a person would want to be
married, or live together, or have a civil ceremony

Year 5

Dear Hetty

Chcmg'mg bodies and fee['mgs
Growing up and changing bodies
Stop, start stereotypes

Children will be able to:

e Use a range of words and phrases to describe the
intensity of different feelings

e Distinguish between good and not so good feelings,
ustng appropriate vocabulary to describe these;

e Explain strategies they can use to build resilience.

e Identify people who can be trusted;

e Understand what kinds of touch are acceptable or
unacceptable;

e Describe strategies for dealing with situations in
which they would feel uncomfortable, particularly
in relation to inappropriate touch.

e Explain how someone might feel when they are
separated from someone or something they like;

e Suggest ways to help someone who is separated
from someone or something they like.

¢ Know the correct words for the external sexual
organs;

e Discuss some of the myths associated with puberty.

e Identify some products that they may need during
puberty and why;

e Know what menstruation s and why it happens.

e Identify the consequences of positive and negative
behaviour on themselves and others;

. Give exampLes of how Lr\dLdeuaL/group actions can
impact on others in a positive or negative way.

e Recognise how our body feels when we're relaxed;

e List some of the ways our body feels when it is
nervous or sad;

e Describe and/or demonstrate how to be resilient in
order to find someone who will listen to you.

e Explain the difference between a safe and an

unsafe secret; Identify situations where someone




might need to break a confidence in order to keep
someone safe.

e Recognise that some people can get bullied
because of the way they express their gender;

e Give examples of how bullying behaviours can be

stopped.

Year 6

I look great
Media mantpulation
Is this normal?

Children will be able to:

Recognise some of the changes they have experienced and
their emotional responses to those changes

Suggest positive strategies for dealing with change

Identhg peopLe who can support someone who is dea['mg

with a challenging time of change
Understand that fame can be short-lived

Recognise that photos can be changed to match societys

view of perfect;
Identify qualities that people have, as well as their looks
Define what ts meant by the term stereotype

Recognise how the media can sometimes reinforce gender
stereotypes

Recognise that people fall into a wide range of what is

seen as normal
Challenge stereotypical gender portrayals of people

Understand the risks of sharmg Lmages online and how

these are hard to control, once shared

Understand that peopLe can feeL pressured to behave in a

certain way because of the Lnﬂuence of the peer group

Understand the norms of rLsk—takLng behaviour and that

these are usuaLLy lower than peopLe believe them to be

Define the word puberty giving examples of some of the

phgslcol and emotional changes assoctated with it

Suggest strategies that would help someone who felt
chaLLenged bg the changes in pubertg




Know where someone could get support if they were

concerned about their own or another person‘s safetg

Explain the difference between a safe and an unsafe
secret

Idenﬂfg sttuations where someone ngh’c need to break a
confidence in order to keep someone safe

How is RHE taught?

PupLLs are taught in mixed groups to ensure that bogs and gLrLs learn the same Lnformaﬂon.
Resources, such as DVDs and leaflets are chosen to ensure that they are appropriate to the
age and maturity of pupLLs. Theg take into account equaLLtg of opportunity ’chrough their use
of language, cultural attitudes, family make-up and images, including body image, avoiding

stereotyping, racism and sexism.

Each class will work on the same key theme at the same time. There will be a dedicated

PSHE teaching time in the teaching timetable of | hour per week.

Answering Children’s Questions and Dealing with sensitive questions/Safe and effective

practice

PupL['s cLuechLons will be dealt with honesﬂg and sensLtLveLg and in an age appropriate way.

If staff are faced with a question they do not feel comfortable answering within the
classroom, techniques such as distancing, the use of a question box, or creating a time to talk
to a child individually will be used. Children may also be signposted back to parents/carers
and the teacher will contact the parents/carers to give a context to the conversations that

have been held in class.

If any questLons raise safeguardmg concerns, teachers will refer to the Destgnated

Safeguardmg Lead.

Since RHE incorporates the development of self -esteem and relationships, pupils’ learning does
not just take place through the taught curriculum but through all aspects of school LLJCe
Lr\c[udmg the p[aygrour\d. It ts important then that all staff understand they have a
responsibility to implement this policy and promote the aims of the school at any time they
are dealing with children.

Stuff have received training as to how to deal with children’s questLor\s age approprLateLg.
This will be done consLstentLg across the school as foLLows:

. Children will be praLsed for ask'mg ques’cLons. We wish to encourage children to seek answers

from safe adults.
. If a quesﬂor\ is relevant to the whole class, we will answer it to the whole group.

- However, as with any other subject, there may occasLor\aLLg, be the need to deferenJcLaJce
dependmg on children'’s kr\owtedge & expertience. Some children may need additional
LnformatLon or support compared to others.




- If a child asks a question that is not necessarily suitable for the entire class, we will
respond, bg saying: “that s fantasth quesﬂon, hold that thought, I am going to set everyone
some work and I will come and talk to you and answer your question in a minute when

everyone else s workmg."

- If the member of staff doesnt have an answer or doesn't know so. There is no shame in
not know'mg the answer -- theg will say but the member of staff should make an effort to
help the child to find the answer later.

- If the member of staff is not sure how best to answer a particularly tricky question, they
should say so: “That is a brilliant question... But I would like to give you an equally brilliant
answer, so let me have a think about it and once I know the best way to expLaLn it cLearLg I
will come back to you” This will allow teaching staff time to think, seek help, advice or

support from colleagues, or to speak to senior management.

. If a child asks a questLon we know paren{:'s may be uncomfortabLe with, staff may choose to
delay answering the question (as above) before catching the parent at the school gates if
possLbLe and talk through their response.

. Teachers will answer questions, openly, honestly, sctentifically and factually without relying
on their own personaL beLLefs. Teachers will not be expected to answer personaL quesﬂons about
themselves or to ask direct personal questions of their students that could make either parties

vulnerable.

Equality
The RHE poLch reﬂects and is line with our equa[ opportunities poLch and the school ensures

that the RHE teaching programme is an inclusive one and is appropriate and relevant to all
pupils, including those with SEN and disabilities. Teachers ensure that the content, approach
and use of inclusive language reflect the diversity of the school community and help all
pupL[s fee[ valued and included, regardLess of their gender, abLLLtg, dLso.bLLLtg, experiences and
fumL[g backgrour\d. Where needed, RHE s deferentLated to meet the needs of pupils and
specLa[Lst resources may be used to respond to their individual needs. In some cases pupLLs

have individual support or work tn small groups with a TA.

Teachers are sensitive to the issues of deferent types of reLatLonsths. Promotmg incluston and
reducmg discrimination are part of RHE throughouf the school and reﬂect our equa[Lch po[ch,

When Jceachmg about re[a’cLonsths and famLLLes we also include same sex re[atLonsths.

Homophoch and Jcrar\sphob'u: references and homophoch and trar\sphoblc actions and buugmg
are not tolerated in school and are challenged and dealt with as part of our commitment to
promoting incluston, gender equaLLtg and preventing bu[[gmg. Deve[opmg the correct teranoLogg
will be a key part of teaching to make it clear that everybody uses common words and so
avoid using prejudlced or offer\slve Language.

RHE lays the founda’cLons for developing empathy and understanding between girls and boys,
young men and young women. Pupils should be encouraged to consider the importance of
equaLLtH and respect within erer\dsths and reLo.Jc'Lonsh'Lps, and to develop positive, non-violent
behaviour.



Whilst as a school we are aware we need to be andfuL of and respectfu[ to a wide variety
of faith and cultural beliefs, and we will make every attempt to be appropriately sensitive;
ecLuaLLg it s essential that young peopLe still have access to the LearnLng Jcheg need to stay
safe, healthy and understand their rights as individuals. This must include clear, impartial
scLenJchLc and factuat Lnformaﬂon on matters such as; naming thetr bodg parts, puberty,
menstruation, masturbation, the variety of family structures, gay marriage, gender identity,
gender equaLLtg, sexuaLLtg, contraception, forced— marriage and FGM. Furthermore, all Jceach'mg
should reflect the law as it applies to relationships, marriage, adoption and care. We
acknowtedge that all young peopLe deserve the rLght to honest, open and factuaL Lnformaﬂon
to help better form their own beliefs and values, free from bias, judgement or subjective

persona[ beLLefs of those who teach them.

Confidentiality, Safeguarding and Child Protection

ALthough RHE is not about personaL disclosures and personaL issues, it is possLbLe that a pupLL
may disclose personal information. Staff understand that they cannot promise pupils absolute
condeentLaLLty, and pupLLs know this too. If teachers are concerned in any way that a pupLL is
at risk of sexual or any other kind of abuse, they will talk to the Designated Safeguarding
Lead and fo[Low the school's Safeguardmg PoLch. IJC a pupLL discloses to a teacher that Jcheg
are sexually active, are considering sexual activity, or has access to inappropriate sexual

content, then this would be viewed as a child protection issue.

Monitoring and evaluating RHE involving pupils

RHE is to be monitored through pupLL voice and speakmg to staff members on a reguLar basts.
The RHE lead will also be responsible for monitoring the breadth of content to ensure that it

ts in line with new government expectations.

The delivery of RHE is monitored by the Senior Leadership Team through, for example,

p[ar\r\'mg scrutinies, Learn‘mg walks and lesson observations

PupL[s' deveLopment in RHE s monitored bg class teachers as part of our internal assessment

systems.

Working with Parents/Carers and Child Withdrawal Procedures

We pLace the utmost importance on shaang responsLbLLLch with parents and carers for thetr
children’s education. We do our best to f‘md out about any reLLgLous or cultural views which
may affect the RHE curriculum and will try to balance parental views with our commitment

to comprehensive RHE and equality.

We will take every opportunity to inform and involve parents and carers by

® Making the policy available on the school’s website

® Making available a paper copy of the policy for any parent and carer that would like one.

L] DLscussLng individual concerns and heLang po.rer\Jcs and carers support the needs of thetr

children.



Parents wanting to withdraw their children are invited to speak to the class teacher. Our
teachers will happLLg show parents all the teachmg matertal and context of any of our lessons
and explain the reasons why any material is included in the programme.  He/she will talk
with the parents about the possLbLe negative experiences or fee['mgs that may result from
withdrawal of the child and the ways in which these may be minimised. If parents do
decide to withdraw their child, they should inform the head Teacher who will find other

provision for the child to engage in during the lesson.

Dissemination of the Policy

This policy has been made accessible to parents, teachers and other school staff, governors
through the school website. Angone wanting a panted copy should make a request to the
school ofche. Should further Lr\formaﬂon about PSHE education be reqqued, pLease contact
either the class teacher or the PSHE subject leader.



